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Foreword
This summary report forms part of a yearlong project to provide practical tools to support Adult
Learning providers to achieve excellence in Equality and Diversity through sharing and promoting
good practice throughout the sector.
The WEA has a long and proud history of working with excluded communities and adults to
re- engage them in learning opportunities. We understand and recognize the challenges the adult
learning sector faces in embedding outstanding equality and diversity practice, systematically
across our organisations. Our ambition is to be a sector leader in this area but we are not there
yet. We strongly believe that we all have something to give to this debate and that by working
together to share our practices we will all improve.
This report summarises the research part of the project. Through an in depth analysis of Ofsted
reports, “Outstanding” providers were identified. Fifteen of these providers, representing the
spectrum of the adult learning sector freely gave their time, vision and knowledge to us so that
we can share that practice with you. I would like to take this opportunity to thank those providers
for leading the way.
The emphasis of this project, from its inception has been on practicality. As well as this summary
report, the project has produced a Toolkit for the sector, “Equality Unboxed”. Using the outstanding
practice already out there as a starting point, the aim of the Toolkit is to provide the sector with
a starter pack of practical tools, hints, tips and examples of practice that we can all develop and
modify for use in our own organisations. A film of the research interviews has also been made.
All these materials are available free of charge to any organisation.
Achieving excellence in equality and diversity is not about an Ofsted grade. Ultimately the importance
of this journey is measured through the successes and achievements of all our learners. We hope
that this is a starting point for the sector to share, develop and improve our practice and the
experience of every adult learner across the country.

Richard Bolsin
General Secretary
The Workers Educational Association
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Introduction
Background to the project
At the heart of the work of the WEA as an adult education provider is a commitment to promoting
equality and diversity. How? Through actively creating opportunities for all people to take part in
learning, through challenging discrimination, believing in people and their potential to change
through education, putting the learner at the centre of the provision and being prepared to
challenge, question and build on good practice.
The WEA recognises that:
a) Providers, including itself need help in achieving excellence in equality and diversity
b) There are already providers across the UK achieving excellence and we can all learn from
these examples
To this end, The WEA East Midlands submitted a successful bid to the Learning and Skills
Improvement Service (LSIS) Flexibility and Innovation Fund for a project that would identify and
learn from adult and community learning providers and further education colleges that had been
awarded grade 1 by Ofsted for Equality and Diversity including those that had achieved grade 1
overall. Also included were organisations that had achieved Beacon1 status.
This report records the methodology and key findings of this year long project which ran from
April 2010 to March 2011.
It identifies and explores the seven key areas of excellence in practice uncovered through the
twelve months of research and provides useful examples for those looking to promote and
improve equality and diversity practice in their organisations. These areas of excellence are:
n
n
n
n
n
n
n

Leadership and management
Training and development of staff
Effective communication
Innovative and inclusive curriculum
Effective data collection, analysis, identification and action
Community engagement - local and global
External funding/projects to support innovation

This summary report contains a selection of examples to support the above. There were many
contributions to this research, only some of which it has been possible to include.

What else is available to staff involved in adult learning?
As part of the project a toolkit Equality Unboxed has been produced. This is for practitioners in
the sector who want practical ideas, examples, suggestions and tips, for improving their practice
The toolkit aims to:
1) Raise awareness across the adult and community learning sector of what is required from
Ofsted to achieve grade 1 for equality and diversity
2) Identify current and therefore realistic examples of good practice from ACL and FE providers
that are outstanding in terms of their equality and diversity practice.
A DVD of the interviews undertaken during the course of the research is also available, entitled
“Join our conversation”.

1
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Learning and Skills Beacon Status Programme aims to identify, develop and accredit the outstanding providers of the learning and skills
sector. It celebrates learning providers that deliver outstanding teaching and learning in the sector and provides a platform for them to
share their expertise and pursue innovative projects. Beacon status is awarded by invitation to exemplar learning providers and trusted
partnerss who promote the pursue excellence. LSIS uses published inspection reports and advice from the appropriate funding body to
identify potential candidates.
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A project blog has been developed where the toolkit can be downloaded for free and users can
leave comments. http://equalityunboxed.com
The idea of the project is also to share our resources. We ask all providers, willing to share ideas,
hints, tips and resources to email us at aeedwea@gmail.com. These will then be posted onto the
project blog
The toolkit, DVD and link to project blog are available online at the WEA national website:
www.wea.org.uk/education/excellenceinequalityanddiversity. Or through the project blog,
http://equalityunboxed.com

Why use Ofsted?
Ofsted provides the framework for equality and diversity within the sector against which all
providers are judged. It recognises the pivotal role that equality and diversity practice has in
developing excellent teaching and learning. Equality and diversity is now a limiting grade. This
means that an adult community learning provider or further education college cannot score any
higher than the grade it receives for equality and diversity. If it fails to achieve a grade 3 or above
in equality and diversity, it cannot pass an Ofsted inspection.
When carrying out their inspections, Ofsted inspectors consider seven key areas of equality and
diversity. The Common Inspection Framework measures how effectively the provider is actively
promoting equality and diversity, tacking discrimination and narrowing the achievement gap.
The framework considers how the provider meets the following criteria:
1 manages equality and diversity, particularly disability, gender and race, and actively promotes
equality and diversity among staff, learners, employers, parents and other partners of the provider
2 assesses the impact of its work in relation to equality and diversity and has taken appropriate
action in response to its findings
3 makes sure training in equality and diversity is effective so that leaders, managers, governors
or supervisory bodies, staff and learners understand their roles and responsibilities in relation
to equality and diversity
4 makes sure that all learners and staff are protected from harassment, bullying and discrimination,
including those based with employers and at other external sites to the provider
5 manages incidents and complaints specifically about disability, gender and race equality
6 sets challenging targets and uses data to monitor, analyse and improve engagement and
performance by different groups of learners
7 takes action to reduce any significant variation between different groups of learners in order
to maximise their potential
It is against this common framework that the eight areas of excellent in practice outlined in this
report, together with specific good practice examples, have been identified.
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Methodology
In order to identify examples of excellent and outstanding practice in equality and diversity, the
project conducted interviews with relevant staff from ACL and FE providers across England.
There was also some desk based research.

Interviews with relevant staff from ACL and FE providers
These interviews were semi structured (for examples of questions see appendix one.)They usually
took place on the Provider’s premises and were mostly face to face with 10% of interviews being
conducted by telephone. Interviewees either had primary responsibility for equality and diversity
within the organisation or were a key part of the team that had primary responsibility. The interviews
aimed to explore the systems, processes and approaches that led to or contributed towards
achieving a Grade 1 Ofsted inspection outcome specifically in equality and diversity. They focussed
on:
n
n
n
n
n
n

Quality and frequency of training and support for staff
Looking at excellence in achievement within equality and diversity
Engaging community and stakeholder involvement
Facing discrimination and prejudice and managing complaints systems
Monitoring and managing data collection
Safeguarding and social well-being amongst the organisational staff and students

Twenty five ‘excellent providers’ were identified by researching the 2009/10 Ofsted Grade 1
providers who had achieved an ‘Outstanding’ judgement in recognition of their work. This was
followed by identifying those organisations who had achieved an overall Grade 2 from Ofsted but
a Grade 1 in Equality and Diversity. Also included were those organisations who had achieved
an LSIS Beacon Award. Fifteen of these agreed to take part in this project.
These were;

7

Provider

Location

Provider Status

Beaumont College – A Scope College

Lancaster

Specialist College

Blackburn and Darwen Borough Council

Backburn

ACL

Burnley College

Burnley

FE

City of Sunderland College

Sunderland T and W

FE

Darlington College

Durham

FE

East Riding of Yorkshire Council

East Yorkshire

ACL

Essex County Council

Chelmsford

ACL

Hugh Baird College

Bootle, Liverpool

FE

New College Durham

Durham

FE

Newham College

Newham , London

FE

Oxford Ethnic Minority Business Service

Oxford

ACL

Portland College

Nottingham

Specialist College

Trafford College

Greater Manchester

FE

Wakefield College

Wakefield, Yorks

FE

Wirral Metropolitan Borough Council

Merseyside

ACL
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This research acknowledges the difficulty in obtaining a comprehensive overview of the complexity
of factors involved in obtaining grade 1 at inspection through interview. In part this is due to time
and question limitations and the problems associated with managing information when three or
more people from any one provider were taking part in the interview. In part it is sometimes due
to the fact that not all of the key players involved in the inspection process were always able to be
present for the interviews. There may be gaps in the knowledge and it is hoped that subsequent
work in this area will build on the work of this report.

Desk research
This took the form of;
a) A review of published Ofsted reports. See Appendix Two
This information has been directly taken from Ofsted inspection reports and offers a summary
of the Ofsted inspector’s view of the provider at the time of inspection
b) Good practice examples of work which promotes and supports equality and diversity from
other sectors.
The project also had ongoing input from an advisory group and a steering group.
See Acknowledgements at the beginning of this document.
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The Seven Key areas of Excellence: A summary of findings
1. Leadership and management
Equality and diversity are seen as mainstream issues
From all the providers we talked to, there was a proactive commitment to equality and diversity
at all levels of leadership within the organisation. This means that it is actively promoted and
supported across the organisation and that senior management places equality and diversity
issues at the heart of strategy and of quality in provision. It also means that strategies that address
equality and diversity are visible across all levels of the organisation.
‘Our E&D officer is a strategic manager and they hold a strategic level post which means that
they are in a position within the authority to be able to influence and communicate across the
authority: really I think giving the post at that level enables it to be high profile.’
Essex County Council
A frequent term used by providers was the idea of ‘embedded equality and diversity.’
That is, of equality and diversity permeating everything they do. It is seen as mainstream.
‘...I think the reason why we got our grade one for E&D was linked to getting the grade one
overall. That it was based on the end result, the success of the students. The emphasis
hasn’t been on many ‘wow factor projects for E&D’ but I think it has been based on E&D
being embedded. So you may be a student that doesn’t fit into any minority group
whatsoever, but if your needs are such, you will be getting the same deal, the one to one
support......’
Trafford College
This respondent went on to talk about the high expectations of staff of their students and students
of themselves:
‘... So as a student you are not coming in thinking ‘well actually I should only achieve x
because my background says that is what I should achieve.’ I think that is the difference
really and why we got the grade one, it is hard to say what is the E&D initiative in our
general work because I think we just look at social inclusion and treating each person
as an individual was the approach we took.’
No one ‘right’ style of management
There was a diversity of approach to management and leadership within the E&D area with some
providers like Burnley College designating named persons or a group to take responsibility:
‘We have an Equality and Diversity Co-ordinating group...that has the Director of Corporate
services, the Quality Manager, the Staff Development Manager, two curriculum reps and
reps from the course areas. These groups are responsible for overseeing equality and
diversity in all its facets. ‘
This provider then goes on to talk about also having some identified
‘Equality and Diversity Champions (who) play a more proactive role in identifying areas
for support in all college issues.’
Others, like Portland College did not employ an equality and diversity officer ....
..’but consider this responsibility to be a shared function across all grades of staff,
management and volunteers within the college.’
City of Sunderland College state:
9

‘we manage equality and diversity in the organisation by having an Equality and Diversity
Committee which is chaired by me and taken back by the key people. It’s difficult when
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you are spread over five centres and you are trying to create an ethos and culture in those
centre, but of course they create their own cultures. It is about how you get that message
across and that is how we do it here, I’m not saying that it doesn’t work for other people
but here we have purposefully not had an equality and diversity officer.’
Hugh Baird College reflect;
‘We made a decision that Equality and Diversity Committee will take responsibility for every
policy and function throughout our organisation, however small, that impacted on our
students. With that we have two groups: a very active group of students with learning
difficulties and/or disabilities and a very active staff group - so essentially a staff-student
forum. ‘
Sharing leadership
One provider, Essex County Council took a ‘dispersed leadership’ approach where team leaders,
tutors and learners at local level were enabled to take responsibility for identifying and addressing
local need. Leadership responsibility is spread across the organisation, as opposed to a ‘top
down’ approach. Key to the success of this would seem to be a culture of transparency in which
people at all levels in the organisation are enabled to take risks, make mistakes and learn from
these, create and innovate .
‘The staff have benefitted from this style of (dispersed) leadership because they are able
to take risks, to be inventive and know that they will be supported.. ..and if it goes wrong
we can analyse it and look at it and they don’t feel that they have done something wrong,
we don’t look for someone to blame . I think what that means for the learners is that they
get very creative tutors and managers, who are able to come up with ideas and solutions
for them around their learning, so it does offer them a more varied learning diet. What it
also means is that you have confident staff and they feel like they are leaders in their own
right., in their own classroom and have confidence in what they do and that confidence is
very enabling for learners and that helps them feel confident in their environment and helps
develop their self esteem.’
The research identified that there was no one right way to lead and manage on E& D issues.
The diversity of approaches reflected the diversity of organisation cultures and leadership styles
and systems.
Making the Most of Equality Impact Assessment
Some providers found Equality Impact Assessment, the framework and tool for enabling an
organisation to measure the effective of its policies and procedures to be vital to the effective
management of E& D issues:
Hugh Baird College observes:
‘The biggest difference to this organisation was the legislation and the effect of impact
assessments. We are still in the process of going through the policies in college and we
have discovered some significant areas for improvement. For example, we didn’t realise
that the canteen counters were too high for wheelchair users, so they couldn’t see what
they would like to eat.’
Excellence in practice arose out of considered engagement with what worked most effectively for
each unique provider in its unique setting. In other words, people and organisations have evolved
leadership approaches that work best for them and their context. Having said this, key elements
common to many were
1) An active commitment to E&D at a sufficiently strategic and senior level,
2) An organisational mindset which saw E&D at the strategic heart of an organisation
as opposed to a bolt on.
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What are EDIMs?
EDIMs assess the impact of all equality and diversity matters relating to the provider’s
services and its external partnerships. Created by the former Learning and Skills Council,
EDIMs provide a comprehensive approach within a single framework.
Key features of EDIMs are:
n They address equality and diversity issues for needs analysis and strategic planning.
n They are based on local analysis of the learner cohort
n They may relate to inequality based on age, sex, race , disability, geographical area,
occupational sector etc..
n They will provide changing but realistic targeted measures for improvement.
n They will rate to participation, retention and achievement at each level of qualification and
learning activity.
n They will equip local providers to address inequality systematically as part of their
mainstream activities
n They will measure progress against a locally developed baseline, have clear milestones,
monitoring and reporting procedures.

11
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2. Training and development of staff
Training and development was prioritised by all providers.
The research identified three broad approaches to training and development. Some providers
emphasised one approach over others. Many used a combination of approaches.
Approach One: Equality and Diversity promotion and development across the learning
community and the curriculum
The learning and development that comes from embedding E & D issues into all aspects of the
ways things get decided and happen within organisations. The emphasis here is not on what
people know about equality and diversity but what they do about it.
‘Equality and diversity issues are embedded in everything we do...we discuss quality and
diversity issues at all staff meetings , recruitment policies , the advertisements we put out, the
leaflets we put out, everything has a statement regarding equality and diversity. The important
thing is that it is not just lip service; we are actually practicing equality and diversity.
Oxford Ethnic Minority Business School
‘We want to make sure staff understand the culture of the organisation they are coming into
right at the beginning and what is and what isn’t acceptable. We have very regular reports
to Governors and do lots of ‘awareness raising’ but you can do great awareness raising in
session, walk out of the session and the awareness is gone. So for me it’s about the
practicalities of the implementation of things.’
City of Sunderland College
‘We created a set of teaching and learning strategies that focussed on our belief that it
is important to engage learners: how you motivate them and how you enable them to be
independent in terms of their ability to study. We believe that you shouldn’t do equality and
diversity as a set of separate activities because it is a separate day in the calendar, its more
about how you manage to facilitate learning, as opposed to a more traditional approach.’
Burnley College
Approach Two: Blended Learning Opportunities
Many organisations used a variety of methods to enable learning and development. These included
online learning, online coaching, electronic meetings, peer support and feedback, observation,
identifying and sharing good practice across departments and curriculum.
Some of these initiatives addressed organisational need in terms of size and geography:
‘We are a very big organization with around 30,00 learners and we operate across a huge
geography, so part of the way in which out training takes place is about getting those
teams together. We do that both electronically and virtually because they are very
dispersed.’
Essex County Council
Initiatives also addressed needs of staff, volunteers and governors who may find training difficult
to attend:
‘..with governors, because it is difficult for them to attend, they have online, self-help
training questionnaires and activities with a test at the end. To make sure that they have
understood the material - which is proving very successful.’
Newham College
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Burnley College have a peer support system which provides staff with training and support in
equality and diversity from their peers. Wirral Metropolitan Borough Council looks at observations
of teaching and learning across the curriculum and to better identify further support and additional
training requirements. Wirral also commented:
‘in the summer we took the opportunity to identify staff that have been doing a really great
job to hare with staff how they do it in a practical way. So people can actually see how it
works and maybe think ‘well I can translate that into my area quite easily ‘, whereas before
it might have seemed a bit of a challenge.’
Approach Three: Targeted training and activities
Many providers had detailed and extensive targeted training and learning opportunities and
activities. Noticeable about much of the provision was its inclusiveness. It was frequently open
to staff from all areas, volunteers, governors and learners alike;
‘All staff do the training. We have a round of teaching and learning every year that
concentrates on equality and diversity and there are specialist working with our student
group....all our staff have a full day and a half training on our ethos and values a high
proportion of which is about equality and diversity across all strands. The governors
are also invited to that, as are volunteers’’’
Beaumont College
‘All staff can access our (internal continuing professional development programme)
whether they are teaching, support or administration staff...’
Wirral Metropolitan Borough Council
‘Training goes beyond staff and includes our governors as well: our governors consistently
ask for regular E&D events as part of their training portfolio.’
Trafford College
One provider talked about using the views of learners and community stakeholders to inform
training and delivery. Wirral council extend their safeguarding services from training and
supporting staff and learners to directly engaging in a dialogue on what learners need and how
the service can meet or provide for those needs:
‘For our learners, we’ve looked at trying to promote that concept (safeguarding) in terms of
their own safety. How do they feel here, how do they access the site, do they feel comfortable,
do they feel confident in talking to tutors. What information can we give them to start
thinking about these questions? ‘
Providers cited specific training opportunities in:
n Safeguarding
n Equal Opportunities
n Race Relations
n Disability Equality
n Equalities Act
n Ethos
n Values of the organisation.
Some providers made their training mandatory, others made it voluntary. Whether mandatory or
voluntary there was a clear expectation that staff should access it and emphasis was placed on
freeing up staff time to attend training.
Where appropriate, i.e. when the resource was not available within the organisation the majority
of providers were prepared to draw on outside expertise to undertake specific pieces of training.
13
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3. Effective Communication
Strategic Communication
Integral to promoting and supporting equality and diversity across an organisation were
communication systems and processes that were fit for purpose. The section on effective training
and development illustrates some of these fit –for- purpose approaches when it comes to
addressing issues of geography (centres dispersed over a wide area) and size. For example, use
of virtual learning and virtual meetings.
Communicating the big picture
Implicit in many of the responses from providers was the recognition that embedding equality and
diversity practice requires transparent and consistent communication of coherent strategy across
organisations, management structures and departments:
‘We have a strategy overall which is run through our local strategic partnership, that is then
translated into a council strategy. Everything is pinned down from these overarching
strategies – public and voluntary sector partners are part of that. We then work with very
clear strategies of what we can achieve for different interests.’
East Riding Council
Communications with the wider community
Effective strategies and effective strategic communications are also about communicating with
the wider community in the context in which the provider finds itself. One provider produces a
newsletter that goes out to local ethnic minority communities through business and groups to
highlight the work that it is doing.
The providers cited a range of examples of communicating with communities and building
partnerships. For example;
‘Because we have a big coast line we also have lots of travellers. With our partners in
education, we work with key individuals in the Traveller community and we have advocates
for the transient groups. It is short lived, small steps to learning but it is very important.’
East Riding Council
‘Family learning is one way in which we involve families but we also work on local learning
partnerships. We also work with local community partnerships in our districts. In those
partnerships we have active involvement from the voluntary sector, from local community
groups and from other community based providers in the area. So we have been able to
look very closely in those instances at community needs.’
Essex County Council
More examples of community engagement can be found in this section under point 6.
Communicating in classroom and college
At classroom level, there were examples of how practitioners are encouraged to think about the
impact of verbal and written communication and of how to promote effective communication in
their practice:
‘....How do you organise your class for group work? Do you think about preventing cliques
forming? Are the learners working together in an atmosphere of mutual respect? The
quality of your materials, opportunities to celebrate equality and diversity, all these little
things. So, right from the induction teaching staff are aware of that, and then there is
ongoing support through training.’
Wakefield College
14
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At Hugh Baird college young men in the health and social care programme were significantly
underperforming in comparison with the young woman of which there was a majority. In the words
of the college...
‘So working with the managers we decided to ask the learners themselves. It became
apparent that because there were fewer young men....they felt quite isolated. The young
woman had built up strong support networks and a lot of the tutors were female and
because there were so few young men in one class of 15, it came down to basic
perception that they didn’t have the same support and so they voted with their feet. So we
came up with a buddying model...we encouraged them to have their own session. We also
set out to recruit role models in the area of teaching. Now a year into this programme the
achievement rate is more or less 500 between men and women.’
Bulletins and Newsletters were a common way of keeping staff and learners aware of E&D issues
within organisations:
‘We have gender posters displayed in very classroom in a central point outlining our
commitment to respecting each other.’
Darlington College
‘... we have regular bulletins ..on our staff intranet to raise people’s awareness of what
is happening. So if it is Holocaust memorial, or Black History Month or the beginning of
Ramadan, there are bulletins out there to tell people about it, and staff use them to talk
to students about it as well, so it stimulates discussion as well as informing people and
raising awareness.’
Wakefield College
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4. Innovative and inclusive curriculum
Taking risks and thinking creatively
The purpose of many of the curriculum initiatives cited by providers was to build the skills and
confidence of the students. There were examples which demonstrated just how providers are
developing their curriculum offer to become more inclusive. This might mean taking risks and
trying out new things, For example, Wirral’s introduction of digital photography for people with
visual impairment.
Newham College talked about widening participation its performing arts curriculum:
‘The performing arts curriculum we have just set up is a classic example of (our) way of
promoting E&D, of building something from scratch. Learners come here and pick up a
classical instrument having never had a day’s classical teaching input in their life. We build
students up from that point of view: if someone wants to be a professional in this area, we
look at how we can give them the best facilities and opportunities to learn. We don’t look
at this as an E&D initiative but just the way we do things.’
Addressing stereotype and overcoming prejudice and discrimination
There were initiatives which constituted direct attempts to counter stereotyped thinking in
vocational learning. For example:
‘we hold taster days for vocational areas to encourage participation for non-gender
stereotypical roles, so getting males into hairdressing and childcare and females into
construction and engineering. We have positive role models in those areas. We have a
female construction tutor and have a male hairdressing tutor. Then our extensive additional
learning support services ensure that learners with any special needs are catered for.’
Darlington College
There were also initiatives directly addressing minorities who were vocationally disadvantaged.
The illustration below is one of providing support in job application, building literacy and numeracy
skills, and enhancing family relationships:
‘we work in a bail hostel to help the prisoners use online services to create or prepare their
CVs and follow this through to applying for jobs and training opportunities so those leaving
bail hostels can get back into the workplace or place of learning. ....We also have a large
provision in the prisons working with Dads: this is interfacing with the family and the dad
who has got the sentence. So we do fun activities , writing letters... how to send emails...
Any needs around literacy , numeracy, skills shortage , we are working around.’
East Riding Council
Sunderland College introduced a ‘skills for life’ programme across the whole organisation.
All students coming to the college were entered into the programme which involved assessment
at entry with each learner being place at the level of programme in numeracy and literacy
appropriate for them.
‘It was a whole college approach, so everybody did it and you didn’t single people out.
Its been a huge success.’
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5. Effective Data collection , analysis, identification and action
Data for a purpose
Effectiveness in this area is all about understanding your information and then knowing what to do
with it. Data collection for the providers had a clear purpose and rationale. It was not data for data
sake. They made good use of systems and frameworks available and adapted and modified these
to suit local need.
Above all, they then took action on gaps in provision and representation. Or they took action to
meet the needs of new communities, new trends, or to create appropriate learning environments
to meet the particular needs of the learners. For example, small class sizes, one on one support.
Newham College argue that by having effective and measurable monitoring procedures in place,
they are able to offer better and targeted opportunities for learners who are falling behind.
They suggest that for many of the problems faced by underachieving learners, the root cause is
not poor learning or teaching but poor monitoring procedures;
‘A couple of years ago our data showed that we had an issue with Bangladeshi women
on Health and Social Care courses in terms of achievement. It ended up being an ESOL
issue so they needed language support. We had African and Caribbean male issue on
our construction programmes, when we stripped it back, the other learners were being
employed and these learners weren’t, so they were not getting access to the NVQ
component that the other students were, so we had to put in place work experience.
Unless you monitor, evaluate and find the root cause, you are never going to address the
barriers faced by many students. To bridge that gap, you have to put in place bespoke and
tailored action programmes to correct gaps in delivery of positive results for learners who
face some degree of disadvantage.’
Accurate data and accurate data analysis means that the most appropriate action can be taken.
A comprehensive approach
Trafford College have a system which is ongoing, which runs across all departments and applies
to all classes, and involves staff at all levels. The process emphasises reflection and review and is
itself is subject to monitoring:
‘I think the reason we achieved our grade is because of the methods we have got in place
– the monitoring of tutorials. Heads of Departments and tem leaders had meetings with
each team and the principal and Deputy Principle review each of these meetings.
We monitor on an ongoing basis how students are doing, we look at value added.
So everything in terms of the success of the organisation, the success of the students is
broken down course by course in each area. It is monitored from the very top – the head of
the department will be looking at student by student process of monition during the course
of the year. We certainly don’t wait until the final result.’
Some providers used national data to inform their provision. For example, Blackburn Council uses
national data on trends in employment and skills need. From this information they create a range
of options that suit both the national trend as well as meeting local need. They refer to this as a
‘menu of options’ or a menu of ‘independent living courses for people with learning difficulties.’
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Asking the right questions and involving the learners
This council is also able to draw on data which gives it evidence of the impact of diversity on students:
‘Some of our data reveals that almost 70% of our courses last year were ethically mixed
course. We actually ask our learners the question about : how do we feel about cohesion
and had it aided our community cohesion and just over 97% said that it had helped them
learn better and helped them build friendships with people who normally they would never
have known form other cultural backgrounds.’
Once issues had been identified, solutions came from talking to the learners themselves. A simple
but effective solution for most situations?
Acting on information
Wakefield College held a community consultation event having recognised through data analysis
that there were very few BME learners who were progressing into apprenticeships and higher
education. There was also significant under representation in the staff and governing bodies;
‘So we had this community engagement event, which involved awareness building for
members of those communities about opportunities the college had to offer that would
lead them into different pathways and potential employment as well as into governorship of
the college board. We now have a positive outcome for BME representation on the
governing body as a direct result of that event.’
Modifying Equality and Diversity Impact Measures (EDIMs) to best address local need
Many providers cited the value of EDIMs in creating and implementing effective strategy and in
indentifying gaps in staff, student recruitment and retention and achievement levels. EDIM is not
the only system in play but it seems to be the system use by most subscribers interviewed.
Several providers used the EDIM framework and modified it to suit the particular needs of their
locality. Wakefield College comments that
’we have adopted and expanded those areas of information and collection were we felt
that we needed more detailed information.’
Sunderland College observes:
‘We tend to use the standard monitoring and data collection system but we added Polish,
because we had a big influx of Polish people, so we added that because we wanted to
know the implication of our organisation and the local needs of that community and if we
were meeting their needs.’
The Vice-Principle at Portland College said:
‘We have set up a data task and finish group to try and identify how we can differentiate
achievement gaps, because our learners can have very specific needs. So the way that we
work is to identify progress for individual learners …we do it on an individual basis.’
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6. Community Engagement
Building partnerships and community links
We found a number of positive examples of providers developing links with their local communities
to encourage participation in learning. This could be through organising popular and/or culturally
appropriate activities:
‘We identified underrepresented groups and encouraged their participation by organising
popular and or culturally appropriate activities to encourage their participation e.g. football,
cultural festivals, youth activities, religious celebrations etc...This then enables us to work
with potentially new and existing learners by using outreach workers to build working
relationships within the local communities and thereby identifying the key restraints that
discouraged them from using our service.’
These initiatives also inform staff and organisations about how best to structure provision to be
inclusive.
As the section on effective data collection and analysis also shows, several providers interviewed
talked about how they activity use local links and partnerships to help inform and plan what had
how they delivered the learning. There was a commitment to listening to the needs of the local
community and providing a service to meet those needs:
‘While working with providers we have been able to respond to what they say, this is important
for their service users. For example, one of the day centres identified that a group of people
attending wanted to talk to schools about being different, about having a learning difficulty
and what it meant to them. We were able to get involved and help to up-skill those individuals.
They went out and not just used flip chart presentation but developed their own powerpoint
presentation and were confident to go out and deliver it themselves.’
Darlington College
East Riding Council for example, has linked up with mental health agencies to look at the need
of learners with mental health issues and work in partnership to create positive and accessible
learning opportunities. This council also has a citizens panel which directly engages with the
council and is one of the major avenues for engaging with local communities. The council’s
events...
‘...home in on the celebration and achievements of (community) groups and use this as
part of (their) approach to working with local people.’
Wirral Council also uses celebratory events:
‘we had a programme last year called telling tales where we had speakers invited to
promote the idea of storytelling through different means so we had dancers, deaf choir,
the story telling laureate came along to participate and we invited local people and local
groups to come along to look, listen and learn. This was an opportunity for awareness
building for everyone who was looking at promoting cultural identity.’
Global Links
Some providers participated in global campaigns and events, national campaigns, or celebrations.
The following examples illustrate the range and the opportunities for staff and volunteers to develop
new awareness and learning, and make a contribution to the broader society:
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‘In the last year (as part of the community cohesion agenda) we have tried to make sure
students look outside their local environment. So we have had students that have
participated in a world congress in Mexico, which is quite unusual in this part of the world.
We have had students undertaking projects in Kenya.’
New College Durham.
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‘One world week, where we celebrate all cultures and diversity, we tried to get our learners
to understand what it is to be from an ethnic minority background, and to share that experience.
Raising awareness (with) our learners, as well as our staff , to see how other people will
face intolerance and persecution in this country. ‘
Trafford College
‘We featured a World Aids Day, with a range of activities led by students.This was not
something that was imposed onto them, but something they have taken the lead in.
We have tried to do this by promoting this idea as a college wide approach.’
New College Durham
Blackburn council provided an example of how they are harnessing the experience of other
communities to directly inform the practice of their own:
‘We are currently working with an organization called Mediation Northern Ireland, because
we recognise education can become a significant issue for a place like Blackburn and
unless it’s managed and understood, we will not be able to significantly improve our
practices. So we are learning from Ireland’s examples, where you do have disparate
communities who face difficult experiences and by working with this organisation we
were able to learn from their experiences and apply adapted styles of learning.’
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7. External funding/projects to support innovation
The example immediately above is also one of a project which supports innovation and new
learning. It can also be said to be an innovative project in its own right.
The same can be said of Portland College who have opened a disabled entrepreneur’s enterprise
unit on their campus;
‘...working in partnership with East Midlands Development agency and Nottingham Business
Venture, where we provide our learners with the opportunity to consider an option of self
employment because lots of disabled people do actually opt for self employment. It can be a
lot more flexible in terms of employment outcomes and it can met their needs better. So we’ve
been providing workshops on being self employed with business partners. We have set up 10
business enterprise units which is an incubation centre for businesses that are either run
by disabled entrepreneurs and/or service a disabled client base. All of the tenants in the
business units have agreements as part of their tenancy license to take disabled students on
work experience.’
Portland College
Beaumont college obtained external funding from the Big Lottery for their ‘Powerful Voices’
project. This project was originally set up to enable disabled learners to get heard with on their
views on the delivery of services. Towards the end of the project, disabled learners who had
benefited from it ran sessions with other learners with disabilities to raise awareness of what they
were entitled to.
The project published a newsletter and also experimented with contemporary ways of making
views known. As one participant comments;
‘...(we) students from powerful Voices started blogging online. We concentrated more on
blogging into powerful voices and spend less time writing for the newsletter. I enjoyed
blogging on line a lot..’
This report is itself one of the outputs of a project which supported innovation in the arena of
equality and diversity in adult and community learning.
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Conclusion
This document has sought to summarise the key areas of excellence in equality and diversity
practice in adult and community learning as identified by the research project. It is designed to
provide inspiration and food for thought for any practitioner in the sector. It links good practice
examples to Ofsted criteria and would hope to provide an incentive and a guide to those seeking
to improve their equality and diversity practice.
The research uncovered key principles underpinning the work of outstanding providers:
1) Equality and diversity is embedded in practice across the organisation, it is not a bolt on.
2) Leadership and management demonstrate active support and commitment.
3) Learners are actively included in informing policy and practice in equality and diversity
4) Developing and evolving and policy and practice involves a preparedness to question
established norms and practices, it needs creative and lateral thinking and a recognition that
enhanced working in these areas will benefit the whole organisation and the community it serves.
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Appendix One
The table below is the framework used as the basis for all the semi- structured interviews
conducted with the providers.

Training [Quality and frequency of training and support for staff]
What kind of access to training was available to staff, volunteers and governors to assist them
to promote equality and diversity within the curriculum?
Management and leadership
Explanation of the organisation’s equality and diversity approach towards working with
learners, staff and governors
Innovative styles of organisational leadership that promotes equality and diversity
Excellence & Achievement [Looking at excellence in achievement within equality & diversity]
Examples of excellence which promotes equality and diversity within the organisation
Outline of selective outcomes that promoted equality and diversity
By using equality and diversity practices how did you narrow the achievement gap?
Wider Community [Engaging community and stakeholder involvement]
How have you involved external partners and families in your organisation?
How do you promote cultural identity and social cohesion in your organisation?
Discrimination [Facing discrimination and prejudice and managing complaints systems]
When faced with any formal or informal incidents of discrimination, harassment and
victimisation within the organisation, how were these resolved?
How does your complaints system work for students, staff and governors within your
organisation?
Monitoring/Identifying [Monitoring and managing data collection]
What methods do you use to collect student/learner data?
Identifying learners for the purposes of promoting equality and diversity
How does the organisation monitor learners who have a significant variation in learning
achievements?
How has the organisation used different pieces of legislation to inform policy and practice
Safeguarding and Social Well-Being [amongst the organisational staff and students]
How does the organisation promote Social Well-Being and Safeguarding?
How has the organisation integrated, Social Cohesion and Equality and Diversity into the
Curriculum and Lesson Planning?
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Appendix 2
This appendix provides a summary of Ofsted inspection findings on equality and diversity for all
organisations interviewed for this research.
It provides;
1 A Short description of the provider, its location and learner profile.
2 Extracts from its Ofsted report on equality and diversity. These extracts provide many excellent
examples of good practice in leadership, partnership building, community engagement,
curriculum development, data collection and analysis and action.
3 Relevant staff and student monitoring statistics, where they have been provided by the
organisation, have been presented in graphic form.
4 There is a table at the end of this appendix which provides an at-a-glance overview of the key
areas of strength of each provider as identified in their Ofsted report.
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n Beaumont College
Beaumont College, which is run by the national charity Scope, was founded in 1977 and is
located on the northern edge of the city of Lancaster. Beaumont offers both residential and
non-residential programmes for young people with Cerebral Palsy and associated disabilities
and/or learning difficulties.
At the time of the inspection the college has 89 learners, all of whom are aged over 19. There are
48 male learners and 41 females. 87 of the learners are funded by the Learning and Skills Council;
one is funded by Department for Children, Education, Lifelong Learning and Skills (DCELLS)
Welsh Assembly Government and the other one by social services. Four learners are of minority
ethnic heritage. Approximately one-third of the learners attend on a day basis. In recent years the
college has experienced a growth in referrals for learners with more complex needs and
associated challenging behaviour.
TYPE OF PROVISION

NUMBER OF ENROLLED LEARNERS

PROVISION FOR ADULT LEARNERS:
Further education (19+)

89 full time learners

The main teaching and residential accommodation is located on one site. The curriculum
framework is individualised for each learner; 31 are working on entry level 1 programmes and the
remaining learners are working at pre-entry level. The college offers a range of external awards.
Beaumont College aims ‘to give its students confidence in living as independent young adults;
help them to acquire the skills they need to determine their own lifestyles; provide meaningful
preparation for the next phase of their lives as young adults; support in achieving an appropriate
post-college destination; and provide services which are in line with Scope's vision and mission'.

Equality and Diversity at Beaumont College: What did Ofsted say?
The promotion of equality and diversity permeates all activities in the college. Meticulous
analysis and evaluation of learners’ performance identifies those at risk of underachieving
and removes barriers to learning. Governors and managers have ensured that appropriate
policies and procedures are in place. Annual reports to the board monitor staff employment
well but information on the performance of individual and groups of learners is more limited.
n A culture of valuing and celebrating diversity is evident in lesson planning. Staff maximise the
opportunity to promote equality and diversity and the use of intensive interaction with less able
learners is highly successful in developing their communication.
n Equality and diversity are promoted extremely well through the curriculum. Outstanding
assessment of the individual needs of learners ensures that all are able to participate fully.
For example, innovative use of walking harnesses and standing frames allows learners to
participate in dance, performance and fine art lessons.
n A new manager for equality and diversity has been appointed recently and the membership of
the equalities groups has been strengthened to ensure that there is wider representation from
college managers. Around a fifth of college staff members have a disability, providing good role
models for learners.
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Beaumont College: Key Population Statistics
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n Blackburn with Darwen Borough Council
Blackburn with Darwen Borough Council created its Neighbourhoods and Learning Service in
October 2008. The merger supported the council’s strategic objectives to promote neighbourhood
devolvement and tackle deprivation and unemployment.
The Head of Service leads the NLS, supported by a management team comprising: five
neighbourhood managers; two senior managers responsible for skills, employability, quality
and resources; eight managers covering projects, Skills for Life, inclusion and learning support,
information advice and guidance, business development, quality, and policy and strategy.
Blackburn with Darwen has a population of 139,300 and ranks the 17th most disadvantaged area
in the 2007 indices of multiple deprivation, a worsening position since 2004 when it was ranked
34th. Just over 20% of the population are from minority ethnic groups. The proportions of adults
who are unemployed, in receipt of low pay, have no qualifications or qualifications below level 2
are higher than the national averages.
NLS offers learning for social and personal development as well as community development,
community learning and skills, and employability, to around 3,000 adults each year. Lancashire
Learning and Skills Council fund the provision. Courses are available in the service’s three
neighbourhood learning centres, the council’s employment agency and a range of community
venues, including schools and community centres.
Courses are offered in seven subject areas: health and well-being; information and communication
technology; art and craft; modern foreign languages; preparation for life and work; family learning
and community development. Preparation for life and work is the largest area and includes
literacy, numeracy, English for speakers of other languages (ESOL), provision for adults with
learning difficulties and/or disabilities and employability. Just over 25% of courses lead to a
qualification or offer this option. The NLS subcontracts an element of family literacy, language and
numeracy to Blackburn College and St Mary’s College.

Equality and Diversity at Blackburn with Darwen Borough Council:
What did Ofsted say?
The promotion of equality of opportunity is outstanding. Learners work together harmoniously
and are supportive of each other. The equality and diversity quality improvement group
has improved the outstanding approach identified at the previous inspection.
n Particularly effective initiatives have closed the achievement gap between different groups of
learners. Excellent projects have been highly effective in engaging the most hard to reach
communities. Learners from different communities, cultures and those with disabilities work
harmoniously and are supportive of each other.
n Almost all last year’s equality and diversity impact measures have been exceeded. Learners
from minority ethnic groups, those with learning support needs and learners with learning
difficulties and/or disabilities achieve at the same high rate as other learners.
n A good proportion of teaching staff are of a minority ethnic heritage. All staff members have
completed recent equality and diversity training.
n Very good use of external funding has enabled the service to become highly effective in
engaging the most marginalised groups. The recruitment of learners from minority ethnic
groups is well above the local population profile; the service has improved its recruitment
of men. Many learners have improved life chances.
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n All centres, and most community venues, are accessible to learners with restricted mobility.
n The Provider tackles discrimination and closes the achievement gap. Well-targeted and
negotiated provision has increased the participation of men and minority ethnic groups.
n Staff and learners celebrate diversity and challenge discrimination. The staff team has good
community representation from minority ethnic groups.
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Blackburn with Darwen Borough Council: Key Population Statistics
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n Burnley College
Burnley College is a medium sized FE college with four sites in the centre of Burnley. Students are
enrolled mainly from the town of Burnley and the surrounding area of East Lancashire, with just
over half of learners living in widening participation post code areas.
Burnley is a multicultural borough with a population of around 90,000. Government statistics
indicate that Burnley has significant levels of deprivation. Unemployment in the town is rising and
is above the national rate. Of those in employment the average wage of the local area is 86% of
the national rate. GCSE achievement of school leavers is well below the national average. A high
proportion of students aged 16 to 18 enrolled at the college have not achieved grade C in English
and mathematics, including 62% of those enrolled on a level 3 programme. Some 14% of learners
are of minority ethnic origin compared with 8.2% in the local community.

Equality and Diversity at Burnley College: What did Ofsted say?
Inspectors agree with the college that leadership and management are outstanding. The
principal senior managers and governors provide very strong strategic leadership which
has successfully improved success rates and the quality of the provision to Outstanding.
Equality of opportunity is outstanding and this agrees with the college’s own self
assessment. Equality and diversity permeate all aspects of the college. The college fulfils
its obligations in relation to race, gender and disability legislation. The college has
appropriate arrangements in place to meet government requirements on safeguarding
and child protection.
n Development planning is systematic and robust. The college’s progress against challenging
targets is rigorously monitored. The college has high expectations of all staff who share in the
common vision of working to achieve excellence. Staff roles, responsibilities and the lines of
accountability are clear. Staff members contribute to the annual strategic review, they respond
well to challenging targets and morale is high.
n Governance is outstanding. Governors are committed to the college’s success and have a
broad range of skills to support and challenge managers effectively. Robust systems are in
place to provide governors with high quality information to enable them to evaluate progress
against the college’s key performance indicators.
n The proportion of students from minority ethnic backgrounds has increased to 14% and is
above the 8.2% found in the surrounding area. Data are analysed thoroughly by gender,
ethnicity, age, and disadvantaged areas and identified to ensure that there are no
underperforming groups. Gender stereotyping is very effectively challenged in events which
enable learners to access taster sessions in non-traditional vocational areas.
n The college has effectively supported apprentices who have been made redundant, helping
them complete their qualification. Standards of behaviour are clearly understood by students
and inappropriate behaviour is very effectively challenged. A high level of mutual respect exists
in the college’s harmonious and inclusive environment.
n Equality and diversity are embedded in the curriculum and opportunities are used in tutorials
to widen learners’ understanding. Events to celebrate cultural differences are sensitively used
to promote tolerance and respect.
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Burnley College: Key Population Statistics
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n City of Sunderland College
City of Sunderland College is a large general further education college with vocational skills
centres at Shiney Row and Hylton. Most learners come from Sunderland and the Sunderland
‘travel to work’ area. The college is located in an area of considerable disadvantage; Sunderland
is the 22nd most deprived of the 354 local authorities in England.
In 2008/09, the college enrolled 4,246 full-time and 542 part-time Learning and Skills Council
funded 16 to 18-year-old learners, and 5,511 part-time and 571 full-time adult learners. A further
3,199 learners followed employer responsive programmes. College programmes cover all sector
areas. The Ofsted inspection focused on the provision in: health, public services and care,
construction and the built environment, information and communication technology, social
sciences, and preparation for life and work.
The college has achieved the Training Quality Standard and holds the Sunderland Learning
Partnership’s 14 to 19 Gold Standard Quality Mark. Recently the college was awarded a Queen’s
Award for its Skills for Life provision and holds three Beacon Awards for literacy and numeracy,
14 to 19 partnerships, and copyright.
TYPE OF PROVISION

NUMBER OF ENROLLED LEARNERS

PROVISION FOR ADULT LEARNERS:
Further education (19+)

571 full time learners
5511 part time learners

EMPLOYER PROVISION:
Train to Gain
Apprenticeships

3199 learners
135

The full-time learner population is evenly balanced in terms of gender and 58% of the part-time
adult learner population is female. The proportion of learners from minority ethnic backgrounds is
small and accounts for 7% of enrolments. Minority ethnic groups account for 3% of the local
population.

Equality and Diversity at City of Sunderland College: What did Ofsted say?
The promotion of equality and diversity is embedded across the college and is
outstanding. The college has appropriate schemes to comply with legislation and a single
equality scheme is being developed.
n The equality and diversity committee, chaired by the principal, monitors effectively the
implementation of the college’s schemes.
n A wide range of activities, some of which are supported by additional project funding,
has extended the opportunities provided for learners who might not otherwise participate in
education and provides innovative activities for students to develop the skills of tolerance and
respect for others. Governors receive detailed reports on progress against the statutory
schemes for race, disability and gender
n The college’s approach to both equality and diversity and safeguarding is outstanding.
n The principal, managers and staff from across the college place a high priority on the
promotion of equality and diversity with a range of projects and effective curriculum
development that contributes to the economic and social regeneration of the area.
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n Members of staff analyse and evaluate learners’ achievement by gender, race and disability
to inform course review and self-assessment, and effective action is taken to address gaps.
n The promotion of equality and diversity and procedures for safeguarding and their coverage
within the curriculum are good. The culture of the college is one of mutual respect and
tolerance and it celebrates diversity and safeguarding well.
n Promotion of equality and diversity across the area is good, being well mapped through
schemes of work, lesson plans and teaching materials. Learners in lessons develop a good
understanding of equality and diversity through positive discussion, debate and analysis of
issues.
n Well-trained staff members are active in supporting equality and diversity and ensuring high
levels of safeguarding. The college has been active for several years in successfully engaging
hard to reach populations and successfully improving their future aspects. There is a strong
emphasis on safety when using the internet and social networking sites. The promotion of
equality and diversity is outstanding.
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City of Sunderland College: Key Population Statistics
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n Darlington College
Darlington College is a medium sized FE college in the Tees Valley. It relocated in August 2006 into a
newly built main campus in a regeneration area close to the centre of Darlington. The college serves
a population of around 850000 learners drawn from Darlington and the neighbouring areas of North
Yorkshire and County Durham.
Its second campus at Catterick primarily serves the Ministry of Defence (MoD) Super Garrison which
is the largest in Europe. This centre offers as part of a partnership with the MoD National Vocational
Qualification (NVQ) level 2 public service programmes Skills for Life courses and bespoke programmes
developed for Infantry Training and the Army Education Centre Resettlement. It serves the local
community of army personnel, their dependants and the wider North Yorkshire population.
Darlington is the third smallest unitary authority in the country and is ranked as the 90th most
deprived local authority. Levels of employment are comparatively high by regional and national
standards but the average income is well below that found nationally. Levels of deprivation are
higher than the national average although there is a wide variation across the borough. In 2008
the proportion of school leavers with five or more General Certificate of Secondary Education
(GCSE) grades A* to C or above was 69% which is above the national average. However across
the borough there is wide disparity between the results of individual schools.
The college provides courses in 13 of the 15 sector subject areas funded by the LSC and bespoke
provision for commercial and industrial clients. It provides higher education (HE) courses in
partnership with Teesside University. Teacher training programmes are delivered in partnership
with Huddersfield and Sunderland Universities. Learn Direct programmes are provided at the main
college campus, a community centre and at Linear Park, Catterick. In 2007/8 the college enrolled
1,368 learners aged 16 to 18 and 240 adults studying full time on LSC core provision; 111 full-time
and 47 part-time students aged 14 to 16; 752 HE funded students; 58 apprentices, 121 advanced
apprentices and 185 Train to Gain learners. Around 6,000 part-time learners were enrolled in
2007/8, of which 4,058 were from the MoD partnership. The college has National Skills Academy
status for hospitality and catering, and holds the BECTA Technology Exemplar Network Award.

Equality and Diversity at Darlington College: What did Ofsted say?
The principal and governors provide visionary leadership and a clear strategic direction.
Governors have a very good range of strategic experience and expertise. Exemplary
community and employer partnerships have widened participation. The college serves its
communities very well and is making a significant contribution to the economic and social
regeneration of the local area. The promotion and reinforcement of equality and diversity
are outstanding.
n Policies and practices to increase the diversity of the student body are effective and respond
appropriately to the Race Relations (Amendment) Act 2000 and the Disability Discrimination
Act 2005.
n Policies have been developed in consultation with learners and impact analyses have been
carried out to identify gaps.
n Staff and governors are trained in their respective responsibilities in implementing policies.
n A Single Equalities policy has been developed in advance of statutory guidelines. Effective
systems to eliminate all forms of discrimination and harassment are in place and carefully
monitored.
n The college has more than twice as many minority ethnic students as are in the local population.
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n Governors are carefully selected to ensure they represent the communities the college serves.
They closely monitor the performance of different groups of learners through a robust
standards committee and regular strategy reviews.
n Robust action has been taken to meet the Children Act 2004 and to ensure the health and
safety of staff and learners. Appropriate checks are carried out on all staff.
n Accommodation and facilities are excellent. The newly-built campus is fully accessible to
learners with mobility difficulties.
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n East Riding of Yorkshire Council
The East Riding of Yorkshire Council provide adult and community learning and work-based learning,
which they manage within two directorates. The Improvement and Learning Service of the Children,
Families and Adults Directorate manages the Adult Education Service.
In 2008/09, it recruited nearly 7,000 adult and 16 to 18 year old learners in nine subject areas, including
learning where the main aim is a qualification and learning for social and personal development.
Information and communication technology (ICT); arts, media and publishing; classical and modern
foreign languages; preparation for life and work; and family learning are the largest areas.
East Riding Training Services, based within the Planning and Economic Regeneration Directorate
manages the council’s work-based learning provision. The most significant areas for 25 year old
learners are in business administration and customer service and Entry to Employment, delivered
through three centres in Bridlington, Cottingham and Goole.
The East Riding of Yorkshire covers 930 square miles and includes a diverse mix of urban and
rural areas. Over 50% of its population live in rural communities, some of which are geographically
isolated with poor transport links. Some areas in Bridlington, Goole, Withernsea and Beverley are
amongst the most deprived 20% of the country. The proportion of people from minority ethnic
groups is very low at around 2%. Low income forms a significant contributor to disadvantage.
In 2008, unemployment was 4.3% and below the national rates.
TYPE OF PROVISION

NUMBER OF ENROLLED LEARNERS

ADULT LEARNER PROVISION 19+:
Learning for qualifications
Learning for social and personal development

2,319 part-time learners
4,703 part-time learners

EMPLOYER PROVISION:
Apprenticeships

59 apprentices

Equality and Diversity at East Riding of Yorkshire Council Adult and Community
Learning: What did Ofsted say?
The council’s approach to equality and diversity and social cohesion is outstanding.
It prioritises widening participation particularly for hard to reach community groups.
Good strategies with local employers support the integration of migrant populations
into the workforce.
n The promotion of equality and diversity is satisfactory. Tutors ensure that teaching and learning
materials reflect the diverse nature of the British population. Strong links with Jobcentre Plus in
one of the more deprived areas support people who need to develop ICT skills to improve their
employability. About half of these learners progress on to accredited courses.
n Equality and diversity are effectively promoted within curriculum delivery and when learners are
recruited. However, equality and diversity success data are insufficiently used to inform specific
improvement strategies. Safeguarding practices and procedures are well established.
n Equality and diversity targets to tackle rural isolation ensure learners from rural and
disadvantaged areas have full access to the programme.
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n Managers monitor teaching materials for diversity effectively through observations of teaching
and learning.

Achieving Excellence in Equality and Diversity

n The provision attracts under-represented groups and priority groups who benefit greatly from it.
It uses its data effectively to monitor and plan its provision for equality and diversity.
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n Essex County Council
Essex County Council (ECC) provides adult and community learning, and Train to Gain programmes
across its 12 district councils. The adult and community learning service is located in the Council’s
adults, health and community wellbeing directorate with libraries and adult social care.
ECC adult learning service has moved from nine semi-autonomous adult community colleges to
a whole service management team. Strategic planning is central with services delivered locally.
The service offers part-time courses in all 15 sector subject areas plus community development
programmes and family learning. In 2007/08 30,208 learners attended ECC courses, of which
19,465 were new learners and 11,879 were enrolled on accredited provision. 74% of learners are
female; approximately 10% are from minority ethnic backgrounds; 74% are between the ages of
19 and 59; and 11% have declared a learning difficulty. One hundred and fourteen learners are
on Train to Gain programmes across learning and development and the adult learning service.
According to the 2001 census, Essex has a population of 1.36 million people. Approximately 3%
of the population are from minority ethnic backgrounds. Just over 17% of adults in Essex have no
formal qualifications, compared with 13.8% nationally. In April 2009, unemployment was 4.8%
compared with the national rate of 7.3%. ECC is the largest employer in the county.

Equality and Diversity at Essex Council Adult and Community Learning:
What did Ofsted say?
Equality of opportunity is outstanding. Arrangements to ensure equality of opportunity
are very good. The service’s single equality scheme is a thorough document that outlines
actions taken to promote equality and diversity and raise achievement for all learners.
The Council regards the service’s single equality scheme as a model of good practice.
n Managers carry out thorough equality impact assessments to identify and minimise the risk to
vulnerable groups posed by new initiatives such as increases in course fees or the removal of
subsidies for particular courses.
n The proportion of learners from underrepresented groups on service programmes exceeds that
in the local community. However, the proportion of male learners is low in some sector subject
areas.
n Managers use data effectively to monitor and raise the performance of different groups.
Initiatives to increase the number of learners with learning difficulties and/or disabilities have
been successful.
n Actions to widen participation from deprived communities have been successful in raising
participation rates for older learners, the unemployed and learners from areas of high
deprivation. The proportion of new learners in 2008/09 to date is high at 45%.
n The service, in recognising that many learners are initially reluctant to attend town centre
learning venues, provides learning activities in a range of centres within the local communities
and particularly in the deprived areas. Learners can study in libraries, church halls, community
centres and schools. Learners in many areas are able to attend classes close to where they live.

43

n Promotion of equal opportunities through the service’s marketing and publicity materials is
good. Equality matters are well covered during induction for staff and learners. Staff clearly
record equal opportunities concerns on individual learning plans, end of course reviews and
observations of teaching, learning paperwork, lesson plans and schemes of work. The
promotion of equality and diversity is particularly good in most lessons and across the
curriculum in modern foreign languages, family learning and in provision for learners with
learning difficulties and/or disabilities.

Achieving Excellence in Equality and Diversity

n Tutors are regularly updated through email. The arrangements for the monitoring and promoting
of equality and diversity and health and safety are satisfactory.
n Equality and diversity measures to improve the gender balance have shown progress with an
increasing number of males enrolled on textiles and other craft courses. Tutors are encouraged
to celebrate different cultures in the production of learning materials.
n A strong focus is placed on equality and diversity in the choice of learning materials to address
different learning preferences and challenge stereotypical images.
n Arrangements to promote equality and diversity are good. Learners are aware of their rights
and responsibilities and equality and diversity are appropriately included in course content.
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n Hugh Baird College
Hugh Baird College is a further education college situated in Bootle in the South of the Borough
of Sefton, bordering the northern boundary of the City of Liverpool. The college provides mainly
vocational programmes and offers provision in 14 subject areas.
The college offers apprenticeships and Train to Gain programmes across a number of subject
areas. About 8% of learners are enrolled on GCE AS and A-level programmes. There is a strong
focus on literacy and numeracy provision.
The college recruits significant numbers of learners from some of the most socially disadvantaged
areas in England. Within the immediate local area, there are significantly higher rates of working-age
adults in receipt of key benefits; in several cases, up to 3 times the national average figure and
almost double the overall rate for Liverpool.
Adults living within the wards that surround the college have significantly lower levels of formal
qualification than is the case both regionally and nationally. Locally, only 39% of adults have
a qualification higher than level 1. The local rate for those that have obtained level 4 or level 5
qualifications is 8% which is significantly lower than both the regional and national averages.
The college’s mission is to ‘improve life, job and business prospects, through excellent education,
training and support’.
TYPE OF PROVISION

NUMBER OF ENROLLED LEARNERS

PROVISION FOR ADULT LEARNERS:
Further education (19+)

974 full time learners
1678 part time learners

EMPLOYER PROVISION:
Train to Gain
Apprenticeships

623 learners
99

Equality and Diversity at Hugh Baird College: What did Ofsted say?
The college actively promotes and celebrates equality and diversity which are
outstanding. Arrangements to ensure the safeguarding of learners are very thorough.
Equality and diversity permeate the college
n Senior and other managers provide strong leadership that is effective in ensuring that the
college meets its aim to be an inclusive organisation. Very thorough analysis and evaluation
of data effectively identify barriers to learning and comprehensive actions are taken to help
learners participate and make progress. For example, very good use is made of a wide range
of assistive and learning technologies to support students with learning difficulties and/or
disabilities.
n Outstanding provision for literacy and numeracy makes a significant contribution to reducing
social inequality and improving learners’ life chances. The college works with a range of partners
to support those young people who might otherwise not participate in education and training.
n Diversity is well embedded in the curriculum. This prepares learners very well to live in, or
progress into, diverse communities. Learners are aware of the college’s policies on diversity
and equality.
n Managers use student focus groups well to seek and respond to learners’ views.
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n Learners are able to comment on the quality of the curriculum by contributing to annual
performance reviews. Learner representation on management committees, such as for equality
and diversity and health and safety, has increased recently. Learners with learning difficulties
have a forum through which they are able to contribute to the development of the curriculum,
for example, in the production of a handbook for new learners.
n Safeguarding and equality and diversity are given high priority.
n Promotion of equality and diversity is good. Equality and diversity sessions are delivered as
part of the two-week construction induction programmes. Learners reported that no incidents
of bullying or discrimination occur; they are aware of the college’s policies on equality and
diversity. Despite managers’ strategies to recruit from underrepresented groups, the
participation of female learners is low.
n Equality and diversity are outstanding. An inspiring culture of inclusivity, respect and meeting
learners’ needs underpins all the work of the department. Diversity is well embedded in the
curriculum in terms of styles of learning, materials used and topics taught. The safeguarding
of learners is given a high priority.
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n New College Durham
New College Durham is a large general further education college. The college is the largest
provider of vocational further and higher education in County Durham. Within a 15 mile radius
there are six colleges, four universities and 12 schools with sixth forms.
The development of the new campus at Framwellgate Moor was completed in 2005. Most full-time
learners are based at this campus, with significant numbers of part-time students being taught
there as well as in community locations. During 2007/08, 81% of the 14,922 enrolments on further
education (FE) programmes were to full-time courses. Seventy two per cent of these learners
were aged 16 to 18. Fifty seven per cent of learners were enrolled on level 3 courses. Courses are
offered in all 15 sector subject areas. Higher education (HE) courses are provided to over 1,200
full-time equivalent learners in the region, nationally and internationally. The college is attended
by 375 learners aged 14 to 16 from 13 local secondary schools. In 2007/08, 313 learners were
enrolled on apprenticeship programmes in construction, engineering, motor vehicles, plumbing,
business administration, accounting, hairdressing, hospitality and catering, sport and health and
care. There were over 100 enrolments on Entry to Employment (E2E) programmes. The college
has held a Train to Gain (T2G) contract with around 400 learners for the last three years and since
September 2008 has led a very large consortium with some 3,000 learners. The college has
managed a wide range of local and regional projects financed by European funding.
The unemployment rate across County Durham is around 4% above the national rate. The college’s
catchment area includes 46 disadvantaged wards. In 2007/08 a below average proportion of school
leavers achieved five or more GCSE grades A* to C, including English and Mathematics, across
County Durham. The proportion of school leavers not engaged in education, employment or training
(NEET) was 10.4% in 2007 compared with the national rate of 8.2%. The proportion of students from
minority ethnic backgrounds is relatively low; the proportion matches that of the local population.
Around 60% of learners are female.

Equality and Diversity at New College Durham: What did Ofsted say?
Promotion of equality of opportunity is good and permeates throughout the college.
n Equality champions help to ensure equality and diversity infuses each of the curriculum areas.
n The college works hard to promote a cohesive community based on respect, shared values
and a celebration of diversity.
n Difference is celebrated and respect for others is promoted as paramount.
n The culture of the college is very supportive, and staff and learners are valued as individuals.
n Data is rigorously analysed and success rates are compared against ethnicity, disability, age
and gender.
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New College Durham: Key Population Statistics
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n Newham College
Newham College of Further Education is a large general further education college in the London
Borough of Newham in East London. There are two main campuses, in East Ham and Stratford,
and six local neighbourhood and specialist learning centres integrated with partners’ and
community activities.
The college has 16 collaborative partners for its substantial Train to Gain and Skills for Jobs
programmes. The college is a double Beacon Award winner and holds five Centre of Vocational
Excellence (CoVE) awards. It is the only college nationally approved to lead the development of
a National Skills Academy (NSA) for fashion, textiles and jewellery skills.
The college provides vocational and academic programmes for both young people and adults
in 14 of the 15 sector subject areas, although not all provision is funded by the LSC. In 2007/08
the college had 13,261 learners. Of these, 3,080 attended full-time and the remainder attended
part-time. Nearly 80% of learners were aged 19 and over. There were nearly 250 learners aged
14 to 16. In 2008/09 the college had nearly 8,000 Train to Gain learners. The college offers higher
education provision, most of which is funded by university partners. The college has recently
established the University Centre Stratford, to develop undergraduate provision of its own. Seventy
per cent of all learners are from minority ethnic groups and 59% of all learners are women.
Newham is an area of extreme and multiple deprivations and is rated the sixth most deprived
English local authority district. Unemployment is double the national average and 41% of adults
are workless; nearly twice the London average. Newham has the youngest population of any
borough in London. Child poverty, including the risk to health, is the second worst in England.
Sixty-one per cent of the local population are from minority ethnic groups. Employment in
Newham is largely within micro and small and medium-sized businesses, with a very large
concentration of minority ethnic owned businesses. The largest single employers are in the public
sector. Newham is experiencing significant economic and infrastructure development, amounting
to some £19bn of investment, including work for the 2012 Olympics and Paralympics and the
Stratford City and Canning Town developments.

Equality and Diversity at Newham College: What did Ofsted say?
Leadership is clear and purposeful. Strategic planning and operational decision making
are very effective and highly inclusive of managers and staff.
Governors provide outstanding support and challenge to the college. They pursue a
dynamic approach to setting and achieving strategic priorities, challenging targets and
closely monitoring the college’s performance. Governors are representative of the local
community and bring a very broad range of professional academic and business
experience to their role. The college provides outstanding value for money.
n The college very successfully meets the diverse learning needs of its local area, through open
access and flexible learning arrangements. It plays a pivotal and evolving role in supporting
the economic and social development of the Newham community. Its partnership working is
outstanding, notably with Newham Council and local strategic and business groups.
n The college is outstanding in identifying and attracting well-defined local target groups of
learners into education and training, and in retaining them. In particular, young people and
adults who have not previously engaged with education on a sustained or successful basis
are well served. The diversity of teachers, administrative and managerial staff and governors
is a particularly good reflection of the community served by the college.
50

meeting the equality challenge in the adult learning sector

n Quality improvement, and the thoroughness and accuracy of the self assessment process are
outstanding. The process is exhaustive. The report is perceptive and accurate. Extensive and
highly effective performance evaluation arrangements demonstrably support continuous
improvement over time. Management reporting is exemplary, concise and informative. A broad
range of performance data are used well by staff throughout the college.
n Equality of opportunity is outstanding and its key principles are intrinsic to the college provision.
The college has responded well to equalities and diversity legislation, typically with good
practice, and meets its obligations. Diversity themes are incorporated very well into teaching
and learning in most curriculum areas. There is little difference in the comparative achievement
of different learner groups. Equalities monitoring is extensive and actions for improvement are
prompt. Learners treat each other, and staff, with great respect. The college is a calm and
harmonious environment.
n Safeguarding procedures for the protection of children and vulnerable adults are robust and
meet government requirements. Identification and monitoring systems are extensive and
effective. The college responds promptly to the often complex individual issues identified.
All governors and staff receive training to raise their awareness of safeguarding issues and
policies. Criminal Records Bureau checks are undertaken systematically for all relevant staff.
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n Oxford Ethnic Minority Business Service
Ethnic Minority Business Services (EMBS) is a private training provider and provides counselling
and employment training for members of minority ethnic groups in Oxfordshire. EMBS also has
a smaller training and administrative facility in Banbury.
The chief executive officer heads a management team of four who are responsible for 10 tutors
and five administrative staff. A board of directors oversee the activities of EMBS. Two contracts
are held by EMBS with Thames Valley Learning and Skills Council (LSC) for Train to Gain and
for Further Education.
At the time of inspection, EMBS had 140 learners on the Train to Gain and Further Education
programmes. Of these learners, 53 were working towards qualifications in literacy and numeracy,
65 were working towards qualifications in English for speakers of other languages (ESOL), 13 were
on an ICT course and nine were on a sewing course. EMBS also offers other courses such as
business start up, cookery, and driving which were not running at the time of inspection.
At the 2001 census, Oxford had a minority ethnic population of 12.9% compared with 8.7% in
England and Wales. The unemployment rate in Oxford was 1.6% in 2002 against the national
average of 3.1%. Unemployment in Oxford among people from minority ethnic groups is almost
double that of white people.

Equality and Diversity at Oxford Ethnic Minority Business School:
What did Ofsted say?
The promotion of equality and diversity is excellent. Equality of opportunity is fundamental
to every aspect of the provision. Even though the primary focus is to enable people from
minority ethnic groups gain employment, EMBS has a policy that no learner who
approaches EMBS will be turned away and currently 25% of learners are not from minority
ethnic groups. EMBS monitors the ethnic background of learners to ensure that their
services are reaching all groups in Oxfordshire.
n All staff and learners have a very good understanding of equality of opportunity and equality
and diversity issues are deeply established in the teaching and culture of the organisation.
Staff and learners understand the complaints & grievances and appeals procedures and EMBS
have dealt proficiently with the few complaints received. EMBS’s arrangements for safeguarding
learners meet current government requirements.
n EMBS has a designated safeguarding officer and all staff have been appropriately vetted.
n EMBS provides specialist courses to meet specific needs such as driving theory for Asian
women and business start up skills for Bangladeshi women. EMBS has made special
arrangements for learners with disabilities such as home visits for a learner who is paraplegic.
n The self-assessment report process is inclusive, taking into account the views of staff, learners
and partners. The self-assessment report is accurate and the judgements it contains are similar
to those made by inspectors.
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Oxford Ethnic Minority Business School: Key Population Statistics
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n Portland College
Portland College is an independent, specialist residential college. It is located near Mansfield on
a 40 acre site in Sherwood Forest. The college was founded in 1950. Learners are recruited from
across the United Kingdom.
The college provides for students aged over 16 with physical disabilities and associated neurological
conditions, many with complex needs; a high percentage of students have cerebral palsy. It does
not specifically provide for students with significant behavioural or emotional difficulties. The college’s
mission is ‘to maximise the ability and minimise the effects of disability of students, through the
provision of opportunities for learning in an inclusive specialist residential environment, giving
individuals empowerment through employment, independence and integration’.
The college recruits nationally. At present the college accommodates learners in its on-site
residences. These include flats for learners to develop their independence skills. The college has
a comprehensive communication strategy led by the alternative and augmentative communication
(AAC) manager supported by a full-time technician. Specialist staff includes a speech and
language therapy team, a physiotherapy team, occupational therapists, seven nurses and
independent staff.
There are currently 191 learners, of whom 29 are non-resident, 126 are funded by the LSC and 65
are funded by the RTU. Of these learners, 158 are aged over 19 years, 133 are male, and nine are
from minority ethnic backgrounds. The 65 learners funded by the RTU are in the employment
department. All of these are aged over 19 and 55 are male.

Equality and Diversity at Portland College: What did Ofsted say?
(Ofsted Report Published April 2008 with revisit in October 2009)
Ofsted undertook a focussed monitoring visit. During the focussed visit Equality and
Diversity was not a consideration taken by Ofsted as this element was viewed to be
outstanding within the original inspection visit.
n Social and educational inclusion at the college is outstanding. There is a highly effective
commitment to equality diversity and inclusion through a dedicated committee. Staff members
are trained well in its promotion including annual themed awareness building with associated
projects across the curriculum.
n Other celebrations include religious and cultural events. Highly innovative projects and
activities are planned to promote social and educational inclusion with a strong focus on
promoting a positive image of disability in the community. Learners are involved in the induction
programme for new care staff as well as the recruitment of senior staff. Learners are also
encouraged to represent the college in the community; for example, one RTU learner is a
representative on the race crimes panel.
n The promotion of equal opportunities is outstanding. There is a highly innovative approach to
the promotion of equality and diversity throughout the curriculum. The college invites people
into the college to talk to learners and staff in order to improve their understanding of equality
and diversity issues.
n There is an annual event where people from various religions, groups and cultures visit the
college to help learners and staff to understand and value diversity. This involves much
planning with activities integrated in the curriculum. The equality diversity and inclusion
committee is particularly effective in planning and delivering a rolling programme of equality
and diversity training. This training is valued highly by staff who recognise the need for regular
updating. Equality and diversity are monitored effectively.

54

meeting the equality challenge in the adult learning sector

n The college satisfactorily meets the requirements of the Race Relations (Amendment) Act 2000
and the Special Educational Needs and Disability Act 2002 (SENDA). Arrangements for
safeguarding are comprehensive and learners feel safe. The proportion of learners from
minority ethnic backgrounds is higher than the local population.

55

Achieving Excellence in Equality and Diversity

Portland College: Key Population Statistics
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n Trafford College
Trafford College was established in September 2007 by the merger of the former North and South
Trafford Colleges. It is a medium sized general further education (GFE) college located over three
main sites, one at Altrincham and two in Stretford. The college has an additional site in Manchester’s
city centre that offers music technology courses.
About 90% of Trafford is White British with the next significant minority ethnic groups being
Asian/Asian British and Black/Black British. Although Trafford as a whole is relatively prosperous,
there are areas of deprivation.
In the 2008/09 academic year the college has 3,542 full-time students and 4,925 part-time
students on further education (FE) courses. The majority of full-time students are aged 16 to 18
and the majority of part-time students are adults. In addition the college runs adult and community
learning courses for 2,000 learners; the majority of this provision was subcontracted to the college
from Trafford Council in 2008. There are 215 trainees on apprenticeship programmes and 1,200
on Train to Gain provision. Over 200 Year 10 and 11 pupils attend the college to pursue vocational
options. The total enrolment count is split almost evenly by gender and 20% of students are from
minority ethnic groups. The college offers a wide portfolio of courses from entry level to higher
education (HE) and professional courses across a broad range of curriculum areas. Its vision is
‘inspiring minds and connecting people’.

Equality and Diversity at Trafford College: What did Ofsted say?
The promotion of equality of opportunity is outstanding. The college is highly inclusive in
terms of recruitment and the range of provision it offers. Its response to equality of
opportunity legislation is good. Diversity, gender, disability and race responsibilities are
well understood by staff and governors.
n The college has appointed an equality and diversity adviser to ensure a clear focus on these
areas. Monitoring of the performance of different groups of learners is excellent and effective
action is taken where necessary.
n Vulnerable students on foundation level programmes make very good progress.
n The proportion of students from minority ethnic groups is more than twice the borough population.
n The governing body has successfully taken actions to increase the number of governors from
minority ethnic heritage.
n Equality and diversity are well promoted in the curriculum.
n The college has put in place effective steps to encourage women into engineering and other
non-traditional vocational areas.
n Child protection procedures and those for vulnerable adults are well documented and all staff
and governors receive appropriate training.
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n Wakefield College
Wakefield College is the only general further education college located in Wakefield Metropolitan
District. It has three large campuses: two in Wakefield and one at Glasshoughton in Castleford.
These three campuses cater for 16-18 year olds and adult learners both full and part time.
Wakefield District has a population of 321,600, of whom 2.3% are from minority ethnic communities,
and is ranked the 74th out of 345 most deprived local authority areas in England. It is the second
most deprived district in West Yorkshire after Bradford. Twenty-nine of the district’s areas are ranked
in the 10% most deprived in England, 12 fall within the 5% most deprived and one within the 1%
most deprived.
TYPE OF PROVISION

NUMBER OF ENROLLED LEARNERS

PROVISION FOR ADULT LEARNERS:
Further education (19+)

288 full-time learners
2,613 part-time learners

EMPLOYER PROVISION:
Train to Gain
Apprenticeships

2,163 learners
361 apprentices

Equality and Diversity at Wakefield College: What did Ofsted say?
Wakefield College is a good college with an outstanding approach to working with
partners , safeguarding and equality and diversity. The promotion of equality and diversity
is outstanding. The college is highly socially inclusive, makes all efforts to remove barriers
to learning and contributes significantly to local regeneration.
n Equality and diversity are extremely well promoted and embedded throughout the college.
The Principal chairs the equality and diversity committee. This committee monitors the single
equality scheme and action plan, which covers the legislative requirements for race, gender
and disability. The college has prioritised impact assessment for those policies that affect
learners.
n The promotion of equality and diversity is good and tutors embed these factors in many
lessons, even though they do not always make it explicit in their lesson plan. The profile of staff
promotes good gender role models. A range of successful strategies promote activities to
under-represented groups.
n Learners feel safe at the various college sites. Schemes of work and lessons develop and
reinforce positive attitudes to equality, diversity and safeguarding issues. Some observed
lessons were particularly successful, with one demonstrating the impact that poorly
constructed application forms can have on discrimination in term of equality and disability.
n Leadership and management are good. Curriculum managers use comprehensive course
reviews to create action plans to improve provision. They hold regular and constructive staff
meetings. Staff feel well supported, have good access to professional development opportunities,
and have had good training in a range of equality and diversity issues.
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n Wirral Metropolitan Borough Council
Wirral Metropolitan Borough Council’s Adult and Community Learning provision is managed by
the Wirral Lifelong and Family Learning Service (WL&FLS) which is part of Wirral Metropolitan
Borough Council’s Children and Young People’s Department. The head of service is based in
Bromborough.
WL&FLS provides learning programmes for families and adults, directly and through partners.
It has main centres in Rock Ferry, Birkenhead and Leasowe, which are in areas of disadvantage.
Outreach provision is offered across the Wirral in around 60 different venues each year. The Lifelong
and Family Learning Service supports a number of small projects which are designed to combat
social exclusion and widen participation, through work in partnership with schools, voluntary and
community organisations, Children and Young People’s Department and Adult Social Services.
Other project funding has been accessed by the Service working in partnership with local organisations.
Currently, 2,343 learners attend learning programmes in the Borough. Almost all learners are
adults and most attend provision for learning for social and personal development. Most courses
are non-accredited. Courses are offered in 13 subject areas in 60 community venues, including
schools and pre-school settings. A small proportion of Train to Gain learners attend work-based
learning programmes; most are employed by the Borough or in the community. The majority of
learners are women. Approximately 6% of learners are from minority ethnic backgrounds, 17%
have a disability and 38% live in the most deprived areas. Forty-three per cent of learners have not
undertaken any learning since leaving school and just over half hold no qualifications at level 2
or above. The current offer is predominately entry, level 1 and taster courses ranging in length.

Equality and Diversity at WL&FLS: What did Ofsted say?
WL&FLS is outstanding at promoting equality and diversity in the local community.
Learners feel safe. WL&FLS maintain a very wide range of inclusive programmes.
The service has satisfactory safeguarding arrangements.
Staff members have received basic training in equality and diversity and in safeguarding.
n WL&FLS maintain a very diverse curriculum with clear progression routes. The curriculum and
associated programmes are targeted with care to those in greatest need. These programmes
play a crucial part in enhancing the life experiences and chances of learners. The service has
particularly effective initiatives to support many learners from diverse backgrounds.
n The curriculum is diverse and there are clear progression routes between courses and from
non-accredited to accredited provision. The curriculum and associated programmes are
targeted carefully at those in greatest need. WL&FLS has been highly successful in recruiting
learners from under-represented groups and widening participation throughout the Wirral. It
has proved very successful in increasing the number of people achieving a qualification from
the most deprived areas it serves. WL&FLS is fostering harmony, integration and promoting a
fairer set of opportunities. WL&FLS is not only successful in penetrating these neighbourhoods
but also supporting the integration of individuals within these settings.
n Learners articulate clearly what they have achieved; they give examples of how learning has
benefited their lives and their communities. All learners are treated equally, encouraged and
supported to realise their full potential. However, participation rates by males are low. Provision
for learners from the Bengali community has been extended. There is little difference in the
attainment of different groups.
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n The promotion of equality and diversity is outstanding. Learners from areas of high deprivation
are extremely well represented on family learning programmes at 63.4%, higher than the figure
for the borough. Most learners are women but the proportion of men taking part has almost
doubled in the past year to 13.7%.
n Diversity initiatives to widen participation are very effective for many learners, including those
with diverse backgrounds including ‘hard to reach groups’ and learners from minority ethnic
backgrounds. All learners are treated equally, encouraged and supported to realise their
potential. There are 11.9% of learners from ethnic minority backgrounds and 16.6% diagnosed
with learning or emotional needs reflecting the diverse and deprived communities many
learners come from.
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EQUALITY AND DIVERSITY: Key trength Areas
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This chart provides an at-a-glance overview of the Providers’ key areas of strengths as identified by Ofsted
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Key:
1 = Grade 1 Overall
2 = Grade 2 with Grade 1 in equality and Diversity
B = Beacons Award
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Appendix 3
The Equality Act 2010: An overview
The Equality Act 2010 aims to bring together nine separate pieces of legislation into one single
Act, simplifying the law and strengthening it in important ways to help tackle discrimination and
inequality.
In order to demonstrate good practice in equality and diversity, every public body should, at the
very least, meet with its legal obligations under the legally protected characteristics as set out
within the Equality Act 2010.
The Equality Act 2010 contains several different laws to protect people from discrimination.
There are nine strands or ‘protected characteristics’ where it is unlawful to discriminate:
n
n
n
n
n
n

Race (this includes ethnic or national origins, colour and nationality)
Sex (gender)
Sexual orientation (lesbian, gay, bisexual or heterosexual)
Disability (or because of something connected with a person’s disability)
Religion or belief
Gender reassignment (A transsexual person is defined under the new Act as a person who
proposes to, starts or has completed a process to change their gender. This does not have
to involve someone having medical procedures.)
n Pregnancy and maternity (having just had a baby or being pregnant)
n Marriage and civil partnership (this applies only at work or if someone is being trained for work)
n Age (this applies only at work or if someone is being trained for work)
The relevant protected characteristics for services and public functions are:
n
n
n
n
n
n

Race
Sex
Sexual orientation
Disability
Religion or belief
Gender reassignment

In managing and promoting equality and diversity, organisations will wish to ensure that all staff
know what is meant by each characteristic. Most importantly it is essential that staff, learners and
other stakeholders understand that equality and diversity law protects us all. For example, the
Equality Act protects white people as well as Black and minority ethnic people, men as well as
women, and atheists as well as those who identify with a specific religion.
It is also important to ensure that staff receive training on the new Act as there have been a number
of changes. For example, there are new definitions for disability and gender reassignment.
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Appendix 4
About the WEA (Workers’ Educational Association)
The Workers’ Educational Association (WEA)
is the UK’s largest voluntary provider of adult
education. Ever since it was founded in 1903,
in order to support the educational needs
of working men and women, the WEA has
maintained its commitment to provide access
to education and learning for adults from all
backgrounds, and in particular those who have
previously missed out on education.
The WEA is one of the UK’s biggest charities,
and operates at local, regional and national
levels. Nine Regions in England, a Scottish
Association and over 450 local Branches make
up the WEA’s National Association.
Through these local and regional centres,
today’s WEA now runs over 10,000 courses
each year, providing learning for more than
110,000 adults of all ages and drawn from
all walks of life.
Courses are created and delivered in response
to local need, often in partnership with local
community groups and organisations.
The WEA believes that education is lifelong
and should continue beyond school, college
and university in order to help people develop
their potential in a democratic society.
There is a proud tradition of voluntary and
democratic practice within the Association,
which is, at heart, controlled by its members.
At Branch, District and National levels,
voluntary members are involved in the
planning and provision of courses, as well
as the governance of the Association itself.
The WEA is a national charity and is supported
by the Government through funding from
the Skills Funding Agency in England, and in
Scotland by the Scottish Executive and Local
Authorities.

Vision
Our vision is to be the recognised voice of
adult learners, and the leading provider of adult
and community learning in the UK by any
standard.
Mission
The WEA is a 21st Century, democratic,
voluntary adult education movement,
committed to widening participation and to
enabling people to realise their full potential
through learning.
Aims
To involve learners, volunteers, members and
other partners in:
• Influencing and campaigning on behalf of
adult learners
• Removing barriers to learning
• Being responsive in the heart of communities
• Making the most effective use of all our
resources
• Promoting learning for life
• Changing and enriching lives through
learning – at individual and community
levels
• Promoting adult education worldwide
Values
• Creating equality and opportunity,
and challenging discrimination
• Believing in people, communities and their
potential to change through education
• Putting the learner at the centre of
everything we do
• Challenging and questioning ourselves
www.wea.org.uk

We also raise funds nationally and regionally,
from a variety of other sources including
donations and legacies from supporters, the
European Union and the National Lottery.

64

meeting the equality challenge in the adult learning sector

65

